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Abstract 
Reflective practice is becoming a dominant aspect of EFL teacher education programs worldwide. Learners who think 
reflectively become aware of and control their learning by actively accessing what they know, what they need to know and how 
they bridge that gap. This study aimed at exploring the experience of a small group of Iranian EFL novice teachers during their 
participation in a process of self-reflection and considers its effect on their cognition. Due to the recognition of the role teaching 
experience can play in information processing and thus internal structure of EFL teachers' writing genre, the study also tried to 
illuminate the moderating effect of teachers' and learners' experiences. In so doing, the study analyzed the teachers' written 
diaries, as a means of reflective practice, on their instruction after watching the recorded film which was delivered to them at the 
end of each session. The critical discourse analysis of the data revealed that there were variations in teachers' belief from the 
beginning of the research to the end. As to the genre-based analysis of the teachers' diaries, the results of the study point to the 
high level of relevance between rhetorical features of teachers' writing genre with their experience with as time passes; that is; 
results unveiled an ascending trend of complicacy in the move structures of teachers' diaries and learners' writing in finale 
sessions. 
© 2014 Jalilifar, Khazaie, and Ahmadpour Kasgari. Published by Elsevier Ltd. 
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1. Introduction 
Reflection in teaching refers generally to teachers' learning to subject their own beliefs of teaching and learning 
to a critical analysis and taking more responsibility for their actions (Farrell, 1999). In this respect, other definitions 
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of reflection have been provided by some other scholars as follows: for example, van Manen (1995) defines 
reflection as "the process by which teacher engages in aspects of critical thinking such as careful deliberation and 
analysis, making choices, and reaching decisions about a course of action related to teaching" (p. 2). Dewey (1933) 
argues that reflection comprises several steps including: 1) Doubting and feeling perplexity in relation to a given 
situation, 2) Tentatively interpreting the possible meanings of the situation or factors involved in it and their 
consequences, 3) Examining/exploring/analyzing all considerations that might help clarify the problem, 4) 
Elaborating the preliminary hypotheses and 5) Deciding a plan of action. Later, van Manen (1995) discusses that 
"such reflection steps make up reflective experience which in turn can lead to analysis and evaluation, then to 
further reflective action" (p. 34). 
Elsewhere, Dewey (1933) suggests that an effective reflection experience includes three phases of description, 
analysis, and action. The description phase involves teachers being able to accurately describe the situation in which 
they find themselves. This depends on the teacher’s ability to recall what happened during their performance. The 
success of the analysis phase depends on the accuracy and richness of the description phase. He suggests that during 
this phase the teacher will think the problem out (p. 6), trying to fit it in within their personal approach to teaching, 
learning, who they are and who they feel their students should be. Finally, the action phase involves testing the 
hypotheses developed during the analysis phase. Schön (1983) believes that the key element of the action phase is 
the continued monitoring and evaluation of the action to ensure it is leading to purposeful and long-lasting changes. 
 
Taggart, and Wilson (2005) describe reflection as an inner dialogue which a person calls forth experiences, 
beliefs, and perception. Also, Risko, Roskos, and Vukelich (2002) add that this dialogue should both transform and 
inform knowledge and action. However, the importance of critical thinking emerged in the modern era through a few 
theoreticians. Although there are various schools of thoughts on critical thinking, similar underlying principles have 
been tackled. Critical thinking can then be traced back to the early philosophies of Plato and Aristotle. In fact, 
philosophy itself revolves around critical thinking.  
 
A component of critical thinking is termed as informal fallacy. Fallacies are erroneous thinking which deceives 
one’s critical thinking. A good critical thinker would be able to detect these fallacies as well as reason them out, 
before concluding or deciding on certain matters. However, for individuals to be critical, they have to be disposed 
toward thinking (Rudd, 2007). 
 
Inquiry, questioning, and discovery are the norms that are embedded in the reflective practitioners' ways of 
thinking and practice. Their inquiry focuses not only on the effectiveness of their instruction, but also on the 
underlying assumptions, biases, doubts, uncertainties and also values that bring to educational process. Instead of 
blindly accepting or rejecting new information or ideas, the reflective practitioners carefully examine, analyze, and 
reframe them in terms of specific context variables, pervious experiences, and alignments with desired educational 
goals. Reflective practitioners are decision makers who develop thoughtful plans to move new understanding into 
action so that improvements result for learners (York-barr, Sommers, Ghere, & Montie, 2001). 
 
Learners who think critically become aware of and control their learning by actively accessing what they know, 
what they need to know and how they bridge that gap (Sezer, 2008). Therefore, critical thinking involves a wide 
range of thinking skills leading towards desirable outcomes and reflective thinking helps to integrate these thinking 
skills by helping with judgments (Bigge, & Shermis, 1999). An important role of reflective thinking is to act as a 
means of prompting the thinker during problem solving situations because it provides an opportunity to step back 
and think of the best strategies to achieve goals (Rudd, 2007). Therefore, teachers who are able to use reflective 
practices will themselves be more attuned to using this strategy to help students think critically (Bigge, & Shermis, 
1999). 
 
Considering the importance of critical thinking, it is more important to make teachers thoughtful and alert 
students of education than it is to help them get immediate proficiency (Dewey, 1933). With the potential benefits of 
reflective practice, there is a need to develop more effective and efficient tools and techniques that encourage 
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reflective teaching in our country. However, the concept of reflective thinking as a precursor for incorporating 
critical thinking has not been adequately researched. Reflection tasks are common in teacher education field 
experience and seen by many as a tool that promotes professional development (Cohen-Sayag, & Fischl, 2012). The 
commanding culture in many educational institutions pays little or no time and attention to reflection and learning. 
There are some reflection means available to the teachers helping them to develop the capacity to reflect upon their 
teaching ideas and practices. Among them are: reading journal articles and books about teaching and learning, 
reading teacher narratives, attending professional conferences, establishing a mentoring relationship, Putting 
together a teaching portfolio Learning another language, doing action research, doing self-observation, observing 
other teachers, talking with other teachers and last but not the least, keeping a teaching diary (Gebhard, 2006). 
 
The autobiography and personal diary are widely recognized as creating new perspectives on the relations and 
events in peoples' lives. Through gathering new facts or look more closely at texts, writing can help individuals 
move to a new stage of thinking (Bazerman, 2011). 
 
In this vein, however, Bazerman (2011) suggests that new studies should leave behind just learning new details 
from exercise without changing way of viewing things. Yet the gathered facts or details in the process may help 
individuals' see things in a different light—this addition changes the landscape in a significant way. In fact, the old 
way of seeing things does not hold all the pieces together, and doing some fresh thinking and revisioning in 
reorganizing the big picture seems indispensable. 
 
On the other hand, the genre-based assessment was designed according to the concept of genre put forward by 
systemic functional linguistics (SFL) and an activity-theory based pedagogy named the movement from the abstract 
to the concrete (MAC) (Davydov, 1988). This assessment type should evolve from taxonomic evaluation; that is, 
empirical to being more relational and reflective of the conflicts and contradictions that are part of the concept and 
are assumed to be grasped by a theoretical mode of thinking. This form of thinking is the main goal of MAC. Indeed, 
genre-based perspectives conceive writing as a social embedded activity ruled by rhetorical principles delineated by 
discourse communities (Ferreira, 2005). This study contributes to the area of genre-based assessment of teacher's 
diaries as it revolves around the impact of novice teachers' experience on their cognition in the process of video 
enhanced self-reflection. 
2. Research Questions 
Prompted by the theoretical and methodological problems in this particular context, the present study is going to 
discover how critical thinking process and cognitive ability of teachers come into interaction with their rhetorical 
features of teacher's writing genre through the process of video enhanced self-reflection. Thus, the following general 
questions can be raised:  
1. Does novice teachers' critical thinking experience have any significant effect on their cognition in the 
process of video enhanced self-reflection? 
2. Does enhancement of cognition have any significant effect on the rhetorical features of teacher's writing 
genre? 
3. Method 
3.1. Participants 
The study was conducted with ten Iranian novice English teachers (six males, and four females) with no more 
than four years of teaching experience. They were all Iranian teachers who during the study were teaching English at 
a foreign language institute in Babolsar, Iran to 180 L2 (English) learners with introductory levels of language 
proficiency from age range of 14-17. Table 1 shows the details about participants. 
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      Table 1. Details about the participants 
Teachers Years of 
teaching 
Gender Age Grade they taught 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
1 
2 
1 
3 
2 
3 
2 
2 
1 
3 
F 
F 
F 
F 
F 
M 
M 
M 
M 
M 
23 
27 
22 
26 
24 
23 
30 
27 
19 
32 
Pre-Intermediate 
Intermediate 
Intermediate 
Advanced 
Pre-Intermediate 
Pre-Intermediate 
Advanced 
Intermediate 
Intermediate 
Intermediate 
 
To ensure that students are of a sufficient level of core knowledge regarding grammar, they can work within the 
lexical and syntactic patterns, they are familiar with the content, and basically they can respond in a meaningful way 
to the materials in questions they were homogenized through conducting Nelson English proficiency test (Coe, & 
Fowler, 1976), '100 A' which seemed suitable for confirming the learners' pre-intermediary level of language 
proficiency. 
3.2. Materials 
In order to conduct the study, four kinds of instruments were used as sources of the data. The materials used in 
this study were as follows: 
Video-Recording Cameras: Performance analysis is a term used recently which can be defined as using and 
enhancing video to analyze and understand a performance. The recent technological advancements have encouraged 
the development of several video-based tools for teacher training (Wright, 2008). Video is an integral part of the 
video-based reflection process which was used in this study. The camera which was used in this study to record each 
class’s performance was small discreet digital video-camcorders which made taping easier. The camera was located 
at the back of the class while the focus was more on the teacher rather than students' behavior. The camera recorded 
the whole class period about 90 minutes without any pause. Then these recorded films were stored digitally and it 
was transferred to teacher’s flash memory at the end of each session. The teachers were asked to watch the recorded 
film, analyze them and write their comments on what they have seen. 
 
Teachers' Diaries: In the study of second and foreign language teaching diaries, the teachers recorded their 
impressions or perceptions about teaching (Numrich, 1996). This form of data collection can thus open new insight 
into the language teaching process that may be inaccessible from the researcher's perspective alone. Moreover, since 
most diary studies are longitudinal, it can show the development and progress at perceptions over time (Mackey, & 
Gass, 2005). Hence, diary writing after watching video–recording films as one of the means for investigating the 
teacher's thoughts and beliefs about their instruction and performance in the classroom was employed. 
 
Learning Contents: the main body of the materials for conducting the major phases of the study was composed 
of the materials in the first part of the second book from four-corner series (Richards, & Bohlke, 2012). 
 
Language Testing System (LTS): To see the direct reflection of teachers' thinking process in learners' 
experience (Estaji, 2010).  The LTS was designed to evaluate learners' performances summatively in three main 
sessions.  
3.3. Procedure 
The main procedure for this study consisting of three phases as follows: 
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Introductory phase: All of the teachers received training on teaching in teacher training course (T.T.C) before 
the whole main process of research was started. 
Major Phase: Conducting the main phase of the study in ten sessions of a semester culminated into 40 (10 + 10 + 
11+ 9) diaries. These diaries were written by the participants during a didactic semester. The teachers were asked to 
reflect on their teaching in each session and write about it freely in their diaries. 
Data Collection Phase:  The data were collected at two phases of using paper-based language skills assessment 
battery (PLSAB), and teachers' diaries. 
4. Results 
This study reports the analyses of transcription forms obtained from interaction of Iranian learners of English and 
about 40 teachers' diaries. The general question of the study addressed the proportion of teachers' experiences while 
carrying out the L2 teaching task. To cast light into the question of whether EFL teachers' experience affects their 
subsequent performance, data were analyzed into two interrelated parts as follows: Internal structure of teachers’ 
diary genre in three ranges of primary, secondary, and last: Primary range includes the first sixth sessions; 
Secondary rages includes seventh to eleventh sessions; The last rage contains the teachers' diaries of twelfth to 
eighteenth sessions (Tables 2- 4): 
Table 2- Analysis of teachers' diary in the six primary sessions 
Sessions Skill Step(s) 
 
Listening 
I.   Short explanation about the  procedure 
II. observing and clarifying the point 
1-6 
Writing 
I. Pointing to the detail(s) 
II. counting personal reason(s) of failure 
 Speaking I. Explain about teachers' employed strategies 
 
Reading 
I. Listening to the students for noticing problem(s) 
II. explain the points regarding routine guidelines 
 
           Table 3- Analysis of teachers' diary in the six secondary sessions 
Sessions Skill Step(s) 
 Listening 
I. explanation  about the  procedure through examples 
II. observation while playing 
III. clarifying difficult points 
7-12 Writing 
I. explanation 
II. employing examples 
III. observation 
IV. Clarifying the point 
 Speaking 
I. explanation 
II. encouraging students to speak 
III. Clarifying the problem 
 
Reading 
I. explanation on reading easy and fast reading 
II. encouraging students to read 
III. observation and clarifying the points 
IV. answering text questions 
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Table 4- Analysis of teachers' diary in the six last sessions 
Sessions Skill                               step(s) 
 
Listening 
I.  explanation  about the  procedure through examples 
II. employing sample(s) during explanation 
III. asking students 
IV. clarifying the point(s) 
a. using samples 
b. rewinding and explanation 
13-20 Writing 
 I. explanation 
II. employing examples 
III. explaining different aspects (e.g., grammar, punctuation,...) 
IV. writing short texts and observation 
V. asking students 
VI. clarifying the points 
VII. encouraging students to apply clarified points in  write longer and more formal texts 
 
Speaking 
 
 I. explanation through using samples 
II. encouraging students to speak 
III. observation 
IV. clarifying the points 
V. encouraging students to employing the clarified points through arranging conversation 
 
Reading 
 I. listening to the students for noticing problem(s) 
II. Explaining the problems regarding common guidelines 
III. Employing and introducing new reading strategies (e.g., skimming, scanning, etc.) 
 
Regarding learners' performance the trend was the ascending one. Results suggested the right kind of materials 
development can increase student performance by up to 107 percent. In fact, teachers' variegated strategies during 
the final sessions resulted in learners' outperformance (means of 13.43 for the first session and mean of 14.42 for the 
last session).  
 
The results as summarized showed high correlation between teachers' experience and the manner of teaching EFL 
to non-English learners. Overall the data revealed four categories of changes in teachers' employed strategies as their 
experience mounted up with passing of time and during the didactic course of teaching English to Iranian students. 
These changes can be depicted as follows: 
5. Discussion and Conclusions 
This study provides information that students with elementary level of English language proficiency are making 
use of delicacy of teachers' guide and they can use teachers' specific information to facilitate language learning 
process.  
 
Genre analysis as a unique resource which provides materials developers with rich linguistic and cultural 
knowledge has been developed as the recent approach to teaching EFL (Hayati, & Hadadi, 2011). On the other hand, 
Bhatia (1993) believes that the most important function of learning is not simply to be able to read and produce a 
piece of text as a computer does, but to become sensitive to its conventions in order to ensure the pragmatic success 
of the text in its academic or professional context. The influential characters of this approach (Swales 1990, Bhatia 
1993) attempted to analyze different genres in order to provide the language learners with explicit models of 
particular communicative activities. Therefore, a model or an explicit structural pattern provides a framework for 
guided practice in the genre. This allows students to concentrate on particular stages in order to polish strategies for 
organizing information and evolving realizations (Hyland 1992, p. 14).  
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The important finding in the present study was that rendering successive writing diaries about manner of teaching 
different skills which paves the way for teachers can take advantage of previous experiences in for conducting future 
didactic activities. This result has already been explained by researchers to this effect when teachers are provided 
with focused input sessions related to reflecting on different aspects of their classroom teaching and gathering new 
facts or look more closely at texts, as well as having the opportunity to watch videos of themselves teaching writing 
can help individuals move to a new stage of thinking (Bazerman, 2011).In the same vein, analyzing novice teachers' 
diaries from the perspective of genre attempts to identify the communicative function of different moves with the 
purpose of preparing them for subsequent pedagogical activities. In reality, in this way novice teachers are able to 
concentrate on main framework of pedagogy to enhance the learners' creativity and flexibility in the time of 
application of new types of didactic strategies. 
 
Overall, the results thus obtained seem to bear testimony to the claim that teachers can increase their ability to 
identify their strengths and weaknesses and take action towards improving themselves as better teachers when they 
receive feedback from different sources (for example through trainer, colleague, and learner observations) (Wright, 
Horn and Sanders, 1997; Zhang, 2008). 
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